Suggested timetable

September 2026 Training E Note E

9.15-10.15, 10.30-11.00 | English training : Prepared by English teacher :

Tule. 11.00-11.30, 11.45-12.45 | Origami practice i Mock lesson and teacher’s feedback E

13.45-17.00 Our own training |

9.15-10.15, 10.30-11.00 | English training : Prepared by English teacher :

We | 11.00-11.30, 11.45-12.45 | Karuta Practice ' Mock lesson i

c;. 13.45-14.45 English training - Teacher’s feedback/lesson :

14.45-17.00 Our own training ! Preparation for Mock lesson E

9.15-10.15, 10.30-11.00 | English training . Prepared by English teacher ,

11.00-11.30, 11.45-12.45 | Calligraphy Practice : Mock lessons and teacher’s feedback E

Tl;u. 13.45-14.45 English training i Teacher’s feedback/lesson E

14.45-17.00 (C;Lu}:ZLxLCt):;gis?;;&Calligraphy workshop with other students E

9.15-10.15, 10.30-11.00 | English training i Prepared by English teacher i

_ 11.00-11.30, 11.45-12.45 | Wrap-up E With English teacher :

F:. 13.45-14.45 Wrap-up I With English teacher E
14.45-17.00 (cjlut:c;L:;LI(t?;?;ialn;Morklshop with other students




Suggested Content for the English Training Programme

The following suggestions provide more detail on the English training outlined in the Teacher’s
Handbook.

The students will have already studied the content and structure of the activities before coming to
the UK. We would therefore like the English training to focus mainly on how to communicate
effectively with British primary school children.

Our overall aim remains to help students develop child-centred lessons, using clear, simple
English and building on children’s responses, knowledge and experiences.

A. Core Skills

The following are our highest priorities. Rather than being covered only once, we would like these
skills to be revisited throughout the week and included regularly in feedback after mock teaching.

1. Stress, Intonation and Listening
This is one of our highest priorities.
Rather than focusing mainly on individual sounds, we would particularly like students to work on:

e word and sentence stress

e English rhythm and intonation, particularly in questions

e identifying stressed words when listening

e using stress and intonation effectively in questions, explanations and instructions

Many Japanese students have difficulty both using and recognising English stress. This affects
not only how clearly they speak but also how well they understand British children.

As our activities involve a great deal of interaction, we would like these skills to be practised
regularly. Where appropriate, students could also learn to replace words they find difficult to
pronounce clearly with simpler alternatives.

2. Listening and Responding to Children
Students will ask children many questions, so understanding their answers is essential.

British children may answer quickly, informally, briefly or in ways the students have not
anticipated. We would therefore like students to practise:

ASK > LISTEN > UNDERSTAND > RESPOND > CONTINUE

It would be particularly helpful if the teacher could provide examples of realistic answers British
primary school children might give to questions used in our activities.



Students could anticipate possible answers to their own questions and gradually build a bank of
possible children’s responses. They should also practise responding to unexpected answers
and dealing with situations where they do not understand what a child has said.

3. Short, Simple and Child-friendly English

Students often prepare English that is grammatically correct but too long or complicated for
classroom interaction.

We would like them to practise:

e keeping language short and simple

e communicating one idea atatime

e using clear, direct classroom language

e avoiding unnecessarily complicated sentence structures

e choosing vocabulary appropriate for primary school children
e adjusting language for different age groups

The focus should be on English that works in a primary classroom, rather than simply
grammatically correct English.

4. Questions, Explanations and Instructions

We would like students to understand that questions, explanations and instructions have
different purposes and therefore require different communication skills.

e Questions: clear wording and intonation, giving children time to think, listening carefully
and following up their answers

e Explanations: selecting essential information, connecting new ideas to existing
knowledge and checking understanding

e Instructions: short and unambiguous language, appropriate volume and stress, one step
at atime, and checking children’s actions before continuing

Language for position, direction and movement would also be useful for paper-folding and
teaching Japanese characters.

5. Using Words, Visuals and Demonstrations Together

Students sometimes assume that showing a picture, object or demonstration is enough for
children to understand.

We would like them to learn how to combine:
WORDS + VISUALS + ACTIONS
This includes:

e directing children’s attention to relevant details



e verbalising what is being shown or demonstrated

e asking questions about what children can see

e pointing to relevant information

e coordinating spoken language with demonstrations and PowerPoint
e considering the timing of visual information and spoken language

The aim is to help students understand that showing something and helping children
understand it are not necessarily the same thing.

B. Understanding Children and Building Connections
6. Helping Children Understand Unfamiliar Ideas

As outlined in the Teacher’s Handbook, we encourage students to begin with questions where
appropriate, so that ideas can emerge from children’s observations and responses.

When further explanation is needed, students should learn to place unfamiliar information within
a framework children can understand. In particular, they should make sure children understand
the basic category before giving detailed features.

A possible sequence is:
QUESTION > CHILDREN’S IDEAS > CATEGORY » FEATURES / EXAMPLES

Students can apply this to the Japanese cultural items they will introduce and consider which
information will actually help British primary school children understand them.

7. British Children’s Culture and Prior Knowledge

We would like students to learn more about the knowledge and experiences British primary
school children are likely to have, and how these can be used to bridge the gap between familiar
British experiences and unfamiliar Japanese culture.

Relevant areas mightinclude:

e festivals and events involving children
e popularfoods and sports

e mountains and well-known places

e distinctive buildings

e clothing for special occasions

e traditional toys

e knights

e Bath and thermal baths

If possible, we would particularly like the teacher to introduce some British examples using
photographs and interaction.



This would allow students both to learn about British children’s prior knowledge and to observe
how a teacher uses questions, visuals and explanations together to introduce a topic.

C. Model Activities

The following activities are not intended as separate cultural lessons. We hope they can be used
as practical models through which students can experience and observe the Core Skills
above.

8. Snap as a Model for Introducing Karuta

British children sometimes compare Karuta with Snap, so we would like students to become
familiar with the game.

If possible, we would like the teacher to teach Snap as they might teach it to primary school
children.

Students can then observe how the teacher uses simple language, questions, explanations,
instructions, cards and demonstrations, and how they respond to the learners.

Afterwards, students can consider how these techniques could be applied when introducing and
teaching Karuta.

9. Describing How to Write Japanese Characters

Students need to be able to explain the movement of a pen or brush when teaching Japanese
characters.

We would like them to practise language for position, direction and movement, and then apply it
to describing how to write a character stroke by stroke.

One useful activity would be for one person to give verbal instructions while another writes only
from those instructions. This provides immediate feedback on whether the instructions are clear
enough.

This can also provide practical training in giving short, precise instructions and coordinating
words and actions.

10. A Familiar British Paper-folding Activity

If appropriate, we would also like the teacher to introduce a paper-folding activity familiar to
British children, such as a paper fortune teller.

The main purpose is not the activity itself, but for students to experience and observe the
language and teaching techniques a British teacher might use when teaching children how to
make something.

Students can then apply useful language and techniques to their own paper-folding activities.



Integration with Mock Teaching

The sections above do not need to be taught as separate lessons.

In particular, the Core Skills in Section A should ideally be revisited throughout the course and
included regularly in feedback on the students’ mock teaching.

The activities in Section C can be used as practical contexts for teaching several Core Skills at the
same time, rather than as additional standalone lessons.

Once mock teaching begins, examples from the students’ own teaching can also be brought back
into the English training for further practice and improvement.

The overall cycle we hope to create is:

LEARN - PRACTISE » MOCK TEACH » FEEDBACK » TRY AGAIN



